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MULTICULTURAL AND GLOBAL I‘%‘DUCATION: /

< RELATIONSHIPS AND POSSIBILITIES o

- & ) v ’ ° - ’
There was & time when society's intsllectuals could afford the luxury

of dreaming,about a woérld in which all peopie amd naciogs would be united
as one, Some persons rrote books about their dreamsz Others drew up plans
and souéht to institu}ionalize them. Then, the rapidlg changing events of
the twentieth'cenéury t;ansformed the luxury of tha; drean into 1 necessity
T of 1ife. Today, our survival as a nation and as a people depends upon our .
_ability and willingness to recognize global interdependence, and to adapti
to the new realitigs which it implies. Thus, the lateness of the howr and

the criticalness of the need force us, es citizens and as edvcators, to

K5
\]

direct-our—attent&on—to—multiculturai—and—global-edﬁcatton.

As we begin the decade of the 80s, it is probably true to say that
. multicultural and global education have been the subject of more talk tg;n
| action. T;e lite;;ture on both of these movements 1s quité impressive.
7 T Yet, it appears that, except for pockets of interest and activity scattered
- throughout' the United -States; the-advocates- of nuiticultural-and global —
education outnumber those who ére'acﬁually engaged in implementation.

Today, I would 1like to invite you to examine with me the progress that

“— = ———""has been made by multicultural-and-global--education;—and—to-reflect-upon

the ways. in which these movements have influenced our own thinking and
o

professional behavior. To do this, we will look at the meaning of each

NN, 4
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rovement, 'the assumptions underlying them, the relationships between the -

—

two movements, esnecially as they impact on curriculum, and ‘'some possibil-
ities for fnture development. While the ultimate purpose of multicultural
and global education ih to transform K-12 programs, my discussion will also

\\; encompass preservice ard insgervice teacher education, where there is an
FEQggi, if not prior, need “for change.

“ .
~ ’

‘n

.

Fulticultural Education . @

°

In 1972, the Board of Directors of the American Association of Colleges

for Teacher Education (AACTE) adopted a statement on multicultiural education
entitled "No One Model American”. The statement rejected assimilation and
> separatism as ultimate.goals of multicultural education and upheld the

value of cultural pluralism, It read, in part, as follows:

,,,,,,

Nulticultural education affirms that schools should be oriented toward
i

the cultural enrichment of all children and youth through programs ”.

rooted to the preservation and extension of cultural alternatives, -
Multicultural education recognizes cultural diversity as a fact of
life in Americ;:“societyn)and it affirms that this cultural diversity
is a valuable resource that should ‘be preserved and extended. It

- ~affirms that major education institutions should strive to preserve ]
- -andﬁenhance»cu1turaluﬁluralism~ (November 1973). -

This definition is consonant with the thesis set forth by Nathan

Clazer and Daniel Moynihan in the firast edition of their book, Beyond the

-«Melting~ggt—(l963),-The~authors~maintained»thet-the-meltingﬂpot "d4d-not— —— ————

Py

happen" and. that. "the persisting facts of ethnicity demand attention, , e

understanding, and accommodation” (1970, froa Preface of Tirst edition,

°
-
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p. xcvii). Although the melting pot ideology continued to provide the ~
basis for compensatory educ;tioml prograns of the 608, it is not compat-
ible with the phﬁ%sophy of multicultural education. Rather, multicultural
educution rests, upon the assumption that cultural pluralism is an integral

~

part of American society.

."

To accept cultural diversity persons nee(l to have a sense of their
\ own identity. That is to say, they must become aware of their own back-
. ground and of the cultural factors which he.Ve ‘shaped their personal history.
In fact, there ii growing evidence tha.t regardless of race or ethnicity, | !
contact with ore's own roots is basic to multicultural and inte wtional |

—_— - understanding, Psychologically speaking, there is a strong!anda P°81tive

_u relationship between accepting oneself and accepting others,

3 ’

Global Education

The meaning of global education is not quite so well-defined as
multicultural education. In his introduction to Schooling for a Glo%l_
’ Age, John Goodlad states: _ R

Because concern for global matters is an emerging and In’i;t an established

_goal_for _educational systemsr—there—are—no—*oadily—avai-labl Tcompre~ - - - E—

¢

hensive, self-contained definitions, deecriptions, and analyses of )

‘ what global education is, how it differs from traditional studies of
- other countries, what its objectives should be, w hat is now worth en-

dorsing as likely +o contribute to these objectives, and so on sz e

_ture describing_uhat_various individuale a.nd-groups-would ~“1ike to see

dones (Becker, 1979, p. xvii). [ "8
£ 3
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Since global education is as much a point of view or outlook as a

- program, a description of global perspectives is helpful in understanding

~vhat is meant by global education,ignavid ﬁing and others offer such a

’

Y  description., They write: .
' - Global perspectives are ways of 163§I;i7at'the world and our rela-
4 . tionships to it./'intrinsic to such perspectives are: (1) an under- ’

.Standing of the earth and its inkabitants as parts of an interrelated
v \__dk—

network; (2) an awareness that there are alternatives facing indi-

vidual nations and the human species, and that the cholces made will

.shape. our future world; and {3)-an ability to recognize that cthers, :

may have different perceptions and may prefer, different cholces,
‘ ' #a «g,

- & (1976, p. b).
g #
There are a number of assunptions_which-underlie-these and similar

perspectives in global education, First of‘all, there is the understanding
. that we live in an interdependent world, This interdependence is to some
degiee symmetrical, and it is enhanced by present day communication and -~

technology. Secondly, there is the belief that no one nation can effectively

e e e

—  —handYe the world's problems.alone. Issues related to food, energy, resources,

]

population, pollution; and.peace transcend national boundaries.——Thirdly; —

; there is the recognition that gross inequitles in the distribution of
goods in the world constitute a matter of human survival as well as of .

injustice, Poverty, starvation, and oppression concern all peoples - T

membefship in the human

. Victims and non-victims alike - by virtue of theif

family,

Eventually, these gfbbal perspectives give rise to some critical ) -
= - '77 . ¥
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EMERGING: MULTICULTURAL AND GLOBAL EDUCATION
0

-

. Curriculum Areas: Histoxy Political Science
; . Art, Literature Economics g
! . Religion Geography .Behavioral
Q4 . Modern Languages Sociology Sciences
| ‘ Natural Sciences Anthropology
- Communicatlons Psychology
_— A CONTINUUN >
e - Ri ﬁL 1 | o . \ - ' L
* INTERNATIONAL AREA STUDIES ETHNIC STUDIES MULTICULTURAL . CGLUBAL
. RELATIONS . T EDUCATION EDUCATION
. l [ ' 5 | :
Political Srierice  Economics Sociolo%y -Sociology Disease.
’ Geography Cultura Cuitural Enexgy - )
Political Anthropology. Anthropology . Enviromment
Science ' Minorities Food !
s . o . Urbanology Disarmament
: Pollution—-—
L . A S Population
) o ) . Poverty
. e Trade— |
- e T R Technology "
- . “ L ___Intexdisciplinary-
—————————— T o . Studies s

Multicultural Education focuses on the é‘l:.udy of variouys—ethnic groups ~in~oui‘—__
.society. 4 ) |

i
Global Biucation focuses on the study of issues which often relate to the
entire—world, S —— —

’________————~——'-‘———"—
.
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. questionss mely;.- Can the 1ulustr1ai 'nations stand i:y while the less

) developed mtions are without the bare essentials of human 1ife? Cm -

— / the rich mations continue to incréase their material and apiritmtl bono-g
L

'\'-\

_ /: fits while the poor nations zra struggling not only for human 1ife, dut
/ also for their fundamental freedous anmd for civil political social, and

a

= . economic rights? -
Thomas Buergenthal lakesv an important observat“ion with respect to tho

1ssne of human rights, He points out that prior to Horld War II "1nt¢r- )

mtioml law left sﬁtea free with aome minor exceptions, to treat their

B mtionals as they saw fit" (1978, p. ‘26). However, since the second World

- War dwmmAmMu-&ﬁWW Decla-

ration of Human Righta have establishsd, “international hunan rights

standards governirg the manner ‘1n whiét; sta*:es may'treat humar beings, .

o

" whether their own nationals or not" (1vid.). Thus, there is a moxal

I AN

Relationships : ' ,
¢ In the practical order of school subjects and acadenic disciplim, ) :
" multicultural and global ‘W emeﬁingconcepts*ﬂtﬂticul’ ural “
education app.ears_in_.progmms-such as- ethnic-atudies;‘intergroup sttniu: :
and bilingual and bicultural education (Baptiste et al., 1980, p. 124). o T
- —
Clobal education, on the other hand, often-comes under - *EW e

~studies or international relations. A’recent report by the President’s

Commission oﬁ Foreign Language and International Studies "Strength Through e

-

v

&

- . - -
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‘. B Abro-American . ‘  Native South American *
Mexican | * American Nations  * .
; Ametican / North Ameri_;an
. \ Nations
‘ Afro-American ° e

Sociat or

Anglo-

Sgcial or

Amerigan Asian- American Asian Histarical ' Historical
\Perspective American American™\ Event » Event A, African
: i \ NatiQs
Suero fian seuid :
American ;
Andlo- ’m ! Australia . European
American : : | 3
ertoRican Asian Nations Nations
American” American .
MODEL A o - MODELB " MODELC MODEL D
" Anglo-American Centric Ethnic Additive Model Multieshnic Model : Ethno-National Model

Model

E:haic studies 1s conceptualized as a process of curncalum reform which can lead from a total Anglo American perspective on our history and culture
- (MODEL A), to multiethnic perspectives as additines to the major curriculum thrust (MODEL B), to a completely multicthnic curriculum in which
-every historical 2nd social event 1s vieyed from the perspectives of different ethnic groups (MODEL C). In MODEL C the Anglo American perspee-
_-tiwe is only one of several and 15 1n no way supcrior or inferior to other ethnic perspectises In MODEL D, students study-historseal and socidl’eients.
from the perspecuves of ethaic groups in several different.nations.-Many schools thit hifve attemptedd ethnic modification of the curriculum have im-
—plemented-MODEL B Types of programs. It 1s suggslg‘iﬂlmuurrhulum seform-moreé directly from MODLL A to "MODEL C and ultinfately to
"*MODEL D. Howexer,in-those-disiricts which have MODLL B types of programs, it is suggested that théy move from MODEL B to MODEL C and

-

Teventually to MODEL D types ?f curricular organizations. o . e —
ol I e T < e o T Y ]
SR ' Figurz 1.8~ ° ’ . .
Eshnic studies as a process of curriculum reform p
’ - ..._‘»——'/ - ) P L o e a -
O¥+—Banks, James A,' Teaching Strategies for Ethnic..Studies- (2nd E4,), Boston, Mass.’ '
Allyn” & Bacon,” Ific., 2979:-P: 16, I - -

e T R Yy < :
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wisdom"-(ﬁovemBSE, 1979) introducgs the idea of Issues Centérs in adgition

. . ~
to Area Centers. Cne of the Commission's recormmendations foxr International:

Studies at the undergraduate level states: ‘

.
<

- Colleges and. universities should offer both area studies (the study

.“ -

‘l
{of foreign societies and cul%yreq) and" issue studies (the study of

ihigfnational relations and the principal issues and problems in

. U.S. relations with other countries) and should better inte@ate

iy ' - ‘- -
the—two categories (p. 19). e

.
L4

- . Included in tbe so-célled ‘new' international problems, méntioned'by the

>

. document, are energy, food, economic developrent, srace, and pdllution.
,f// Thus, ”S:z;ﬁ@th Through .Wisdonm” reflects a dimension of global awareness

0
v ] and concerr. .

v “ N . The curriculum models developed by qugs,Banks of the University of

Washington sp@g4hg§4curriculuﬁ'réfbrm is contributing to the evolution of

. multicultural and global education in the schools. Banks identifies four

—— " 777 "nodels: Model, A « Anglo-American Centric-Model; NModel B - Ethnic Additive

h Y

Model] Model C - Multiethnic Model; arid Model D - Ethno-Natioral Model

- (1979, p. 16). In Model A, history and cultural studies are- presented
- from a purély,Aﬁng:American perspective. In Model B, the Anglo-ﬁmerican.
- T T L e e e e e R - ‘ N § Lol . - .
- - =~ - perspective of history amd so¢ial events remains:dominant, but it is joined

- ~ _by_perspectives of other qthn&c groups. In Model C, the social and histori- _
- ! cal event assumes a céntral place and the Anglo-American perspectfve~becomes
‘i"‘ - equal to those of £he different ethnic groups. Finally, in Model D, whefé‘
social and historical events are still céntral, they Aré viewed from the

! ‘

perspective: of ethnlc groups 1n‘different nations. Thus, the models which -

*

%

N

T ' 1
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are most consonant with multicultu1a1 and global educationl;re Models C
¥ D Banks' models, at least, indicate that mu’ticulturai and globa; .\
edueation afe represented by two stages in a developmental process of Vo K

- curriculum orégnization‘\\

'8anks alsohidentifies some goals of ethnic‘stndies. Briefly, they

2
' ‘e - . . PR
.

. are: : <

Y

‘ .
1. Tc develop decision-naking and social action skills (key goal)

é? To help. students view historical and contemporary events from .

. » « ~ -

diverse ethnic perspectiveé\ o Co .

a

.

3, To help individuals clarify their ethnic\igentities and function

- effectively within theit cwn ethnic communities 5 -

! 4. To  help individuals develop a sensitivity to amd understanding L
of other ethnic cuitures and’ to funetion effectiVelyyﬂithin them
5. To mroviae studenta with chltural and ethnic élternatives
] 6..To help students expand their concepticns of what it means to .
" be human, to accept the fact that ethnic minority cultures aro ..

functional and valid and that a culture can be evaluateq only ° -
- ' within a.particular social context | ' .
7. To help students master essential reading, yriting, and compu- ., ..

. : : q : . -y

tational skills (1979, pp. 20-22). o _ . A

-

e

There is a striking resemblance between these multicultural education

goals and those of global education proposed by the Global Perspectives
v Project.’ The‘one.major difference 1s, 9f'course, the centrsiity of the .

issue in global education and the centrality of ethnic grcuﬁs in multi-
N .

K3

- bultural/education.

-




n The Global Perspectives Project has recommended the following working

goals for incorforation into the K-12 curriculum: . el

2% T
L__ﬂwﬂﬂ£ 4 ’Tflio'learn to’ recognize the interconnection between one's own 1ife._
7 ‘g d . one's society, and ma jor globel concerns such as environment,
‘ | population, resources, and:human rights
e e 2. To ;33616§“§n‘ﬁnder§ténﬁing of basic human commonalities~ at the
' ’ \

same time recognizing the importance of individuai\\nd cultural

differences N

3. Todevelop an avarensss of how perceptions differ among individuals.

and groups : o b

"-i' .

- A

T8

=1

4, To develop the ability to respcni to information with skills

& 'w‘ )

adequate for an electronic age
‘5.‘To acqn}re an ability to respoml constructively ard f1;§i£1; to
loi%{ national and global events (King, 1978, p. 2).
Implementation of both setp of goals reqpires affective as well as
co"nitive learning. It is not pufficient to know about ethnic groups and
global issues., As Robert Hanvey ‘amd others have noted, there ds the
additionai need to be able to stand in another person's shoes, to -feel
with the other person, or to get inside the head ofT;nothér berson from a
different culture, Without cross-culiural awarenéss, knowledge is likely

to reach a dead end, . s

requires an interdisciplinary approach to learning. This is especiﬁiiy
true in the case of global education, When you explore. one issue, you

find that it is intertwined with a whole set of other issues. The issue

'

3

# _ Secondly, implementation of multicultural and global education often,///////i/ |




of education, for example, is bound to lead one into the. issues of literacy,
;"- — " "women, huaan rights, and population, With some variations; multicultural
.ani global education are at home in the humanities, the social sciences,
«\the pure and applied sciences, and the professional disciplines.

Since multicultural and global education'cut across subject matter

—

e :‘l N )
lines they are fitting aubjects for a concept approach to teaching, The L d

latter is a way of organizing information in the curriculum which was par®
. R -

of educational reform in the.éoo. Key cpncepts’}:g_gsed to process and to

make sense our of content, Four concepts proposed for developing global

perspectives.and for addressing global issues are conflict, change, \ -

communication, ard interdeperdence (King et al,, 1%\6 p. 19). These,
concepts would work equally well for unifying content in multicultpral
education. For example, one might study the racial/ethnic conflicts in

a city such as Hantford? the change in racial/ethnic composition over the

years, the barriers and avenues to cross-cultural communication found

today; and the interdependence of people of all races and ethnic back-

grounds living in the city of Hartford. Thus, it is that multicultural.//

and glohal education lerd themselves to a concept approach in organiziyé

B . the curriculum and in teaching.
k For those who prefer another principle of ofganization, multicultural
° a;d global education can also be adapted to a topical approach. Robert
"Manley has identified forty-eight global level issue-areas.ﬂ_ﬂ}gration
< is one which pertains to multicultural and global education. Teacher and’
‘

students can study this topic from-the viewpoint of migrating cultural

groups (basically, nmulticultural education), or from the viewpoint of




12 /

econqglc, social, and political forces contributing to migration and of
alleviating the international problems aCbompanyi;g migration (basically,
global educatlon).‘ The difference is mainly one of perspective and of
emphasis, Under the general toplcwof migration, cross-cultural and global
w;.perspec'civesncomplement'<'>rre““a”ri‘<5"ch‘éi‘i ‘Manley's 1ist of forty-eight issue
areas contain additional topics’whlch couid be used to emprace the same
perspectives; Theyeinclude: refﬁgees, population, food, hu~an rights,
and educa?ion. «

We can summarize the relationship between multlc&ltural and global
education by saying that although each can be represented by a‘differsnt
curriculum model, one develops quite naturally from the other and is |
compatible with it, Secondly, the goals of each movement are similar to
“one another., Multlcultur%; education leans heavily on ethnic studies and ’
stresses ethnic identity, sensitlvity to different ethnic gfoupé, ethnic - --
alternatives, and ethnic perspectives. Global education, on the other
hand, stresses interdependence of peoples and rations on planet earth,
thssability to perceive international concerns from many q;fferent view-
points (cultural and natioral), and the ability to respord to global
events and issues in a constructive and flexible manner: Thirdly, with
respect to implementation, we noted that 1) both sets of §oals imply ‘

' ,affectlve as well as cognitive learning; 2) they often reguire an inter-
disciplinary approach to learning; and 3) the&i;re suited to a concept ’
4

as well as a topical approach to learning.

i
3

Possibilities

- The topic of possibilities suggeéts alternatives and action steps.

o

- %




13
It attempts to probe the questions: How do multicultural and global educa-
. tion affe¢t our thinki.g and professional behavior? What can we do to

fhfther these movemnents?

First of all, it should be recogn&zed'tﬁat willy-nilly or by choice,

esch of Us 18 Trobably already caught up in one or other asﬁec; of these
movements.- Commenting on global perspectives, Rcbert Hapygy hag_remarked,
"A.global pééépectivelis not a quan;um, ;omething you either have or don't
have.' It's a blend of many things and any individual may be rich in cer-
tain élemenéé and relatively lacking in others"(1975, D 2). i
If we are alert and attentive to national and 1nte£nationa1°affairs,‘,
. .
our cross-cultural and global perspectives are constantly being shaped andi
formed.- The opportunities to implement multicultural and global education
vary, depending on_our?situatidn, ﬁué_fhéy are never far from our life anmd
work, As teachers: |
1) We can take stock of the many ways in which cultural differences
and global issues 1mpiﬁée on our lives and the lives of our
students, There, at the point of contact, we will find a good
place to begin Snd to take action. Amn open discussion with students
will-ofteA help to generate alternatives for individual and group
'respoﬁse. ‘
We mightedevelop a new course, such ag environmental studies, a;d
introduce it into the curriculum. In addition, we can "infuse"
the existing curriculum with units or modules, and, more especially,
with cross-cultural and global perspectives, Whatever we do,* it is

important tc identify ihe competencies and strategles that will.




contribute to student learning and performance.

3) Devoting an entire school day to a global or cultural theme is still
another way of heightenihg*awarenesé and disseminating information.
In planning for such-an-event,teachers-and-students can survey the LT

school and local community. Then, they may invite community members,

Ay

————--- == - “pa¥ents, or iriends to speak or to share the day.
{ .
L) Implementation of multizultural and global education involves use

© of a - arjety of commercial and teacher-made materials, Before
s ¢

3

‘aelecting-teachingAaids; it is necessary to examine them for racial

_ . — -cultural, -or-sexual ‘bias, It is 1mportaﬁif“f§;wgiah§1e; to deters o
mine whether or not they represent the U;ited Staies' position as
one of dominant control over less déveloped natiohs (hierarchical
interdependence), or as a parﬁner (éymmgtrical 1ntgrdependence) in

the world's economic, s&cial, and political systems. To be helpful,

the materials must be congruent with the bxincipies noted earlier,
nSmely,'a recognition—of‘cultural’pluralism, interdependence, and
human,iights. (Materials produced before 1965 demand special scru-
tiny.) :

5) No doubt, we ca; find one or two cohorts in our school or distéict
“*“‘*‘”whb“ﬁﬁifé“éimilar interests and concerns. -Teaming or forming a ' -
network with thém‘will adq strength and support to our efforts.

Perhaps, we can also find an administrator who is desirous of pro-

o

noting the goals.of multicultural and global education. He or she

might.direct us to another school improvement prpjec€ which is

i

receptive to grossacultural'and global perspectives.,
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""LEVEL III

Process/Philosophical - -
Orientation

LEVEL 11

_ Process/Product
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LEVEL L
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Product

Figure 1

FROM: Baptiste; Jr., H. Prentice, et al, (Ed.).
Preparing Educators to Provide Educational Equity.

Greater emphasis on the em-
bodiment of the general studies
and professional studies com-
ponents with the .nulticultural

- philosophy and less emphasis on

Lsolated courses. Racially
divetrse faculty and student
body. 1Identified competencies;,
integrated throughout profes-*

sional and general studies __
components

?

Interrelated courses; Degree ’
programs; Certification
programs; Specific faculty;
Ascertaining a diverse faculty
and student body. '

9

&

Course; Workshop; Conference;
Ritual celebration; Holiday
observations.

3’

CONCEPTUAL LEVELS OF MULTICULTURALIZING TEACHER EDUCATION

Multicultural Teacher Education:

Washington, D.C.:

AACTE, 1980, ». 50.

¥

M

~—




~ tion, enumefitéﬁzigc;e! will help to move educators and.ﬁghools'from

1
goals and new ways of mediating the world to students, According to the

curriculum, This schema can also be applied to gloBéliziﬁg the curriculum;

6) Inside or outside of our local school district we might locate a

' program that we can visit, a workshop that we can attend, or an

e et

~~—-organization, such as WEFCONN (World Educetion?;llcwship of
] Connecticut), that we can join. Each of these alternatives will S

provide us with ideas and information, with personal contacts, and

with a forum to communicate and to refine our own plans and projects.!

Participation in curriculum projects am%:refbrm offer teachers fresh —.

Baptistes®' typology, the?e are three levels of multiculturalizing the

that is, to say, to developing skills, knowledge, and attituces that relate

to humanity withiu the tramsnational context of planet earth, ‘ ! )
Level I focuses on the product and it is characterized by isolated |

couxses,.uorkshops, projects, or seminars, Level TI broadens out to in-

clude the procese as well as the product. Courses and related expefiences

are integratéﬂ into the curriculum "to form a program.‘“fﬁeie is evidence

of a culturally diverse faculty and student body. In effect multicultural-

ism gradually becomes institutionalized, Level III is dominated by a

strong philosophical orientation._ There-is-a-conscious commitment to

cultural diversity which underlies faculty selection, courses, and instruc-
&

tion. - - v 3
The six possibilities for implementing multicultural and global educa- [
P

Level I to Leval'Illi Yet, they just begin to scratch the surface. The

poesibilities are endless, By beginning somewhere and by digging into o

t




v

the literature and resources, we will find other opportunities opening up . .q
, ing u ‘

of, Lester Brown, "Global change does not begin at the global level, It o

" starts with individuals arﬁ—'l—:izen expards to ever-larger groups" (1978,

’ p. 317). . y | !

‘

ADDRESSES e

'CONNECTICUT WORLD CITIZE& FORUM NETWORK

PROJECT LEARN
P.0. Box 220

East Lyme, Ct.]

06333

v\

)
UNDERGRADUATE INTERNATIONAL STUDIES PROGRAM : v
308 Wood Hall, Box U-201
The University of Connecticut

Storrs, Ct. 06268

e

" WORLD EDUCATION FELLOWSHIP, CONNECTICUT CHAPTER (WEFCONN)

\

\ publications, sponsor conferences and workshops, and consult with schools and

- LT N v | ) ) 3
v . \ e

(WEFCONN is part of the World Education Fellowship; United StatéE"Sectiop, and
the World Education Fellowship, International with its headquarters in London,
England. WEF has approximately 14,000- members in some thirty countries world-

wide, and has;published the journal, The New Era, since 1919. WEFCONN member-

ship is open to all Connecticut citizens who believe ‘that education must be
_reformed to center on learners, be a continuous 1ife{10ng process that respects
cultural pluralism, and be responsive to changes in our interdependent, global
society. Regular individual membership is $9.00 annually;, family membership is

$16, and full-time student membership is $6.)

World Education- Fellowship; Connecticut Chapter ,
Mr. Gavriel T. Goldiian, Membership Secretary .
Box U-32, School of Education, The University of Connecticut
Storrs, Ct. 06268 (203) 486-3323 /

WORLD EDUCATION PROJECT (WEP) ¥ .

WEP is a Center for Bilingual, Multicultural, International and Global Education

that is a service arm of the School of Education, The University of Connecticut,

established lin 1971. Its personne} do research and curriculum development, issue

13

A .
yorganizations.

World Education Project
Box U-32, The University of Cohnecticut, Storrg, Ct. 06268 (203) 486-3321 -

_to us, Then, from time.to time,—we-need- to-remindourselves ¢ of the words ;
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